

Seminar Plan: “No Irish Need Apply”
Exploring how conflict and cooperation among groups and organizations impacted the growth and development of the United States Using Primary Source Documents
Ideas and Values: Equality, Labor, Being, Honor, Citizen
Standards: See Appendix A for applicable Common Core and Pennsylvania Academic Standards (pgs 4-6)
Texts:  (Primary sources located in the “Teacher Materials” section of the Library of Congress site
http://www.loc.gov/teachers/classroommaterials/ ) 
· “No Irish Need Apply” by John F. Poole (song)
http://memory.loc.gov/cgi-bin/query/h?ammem/amss:@field(DOCID+@lit(as109730))
· “No Irish Need Apply” by Kathleen O’Neil (song).
http://memory.loc.gov/cgi-bin/query/h?ammem/amss:@field(DOCID+@lit(cw104040))
· “What Irish Boys Can Do. Answer to “No Irish Need Apply” (song—post seminar content)

http://memory.loc.gov/cgi-bin/query/h?ammem/amss:@field(DOCID+@lit(sb40589b))
Pre-Seminar Content Steps: (1-2 days)
1. Distribute the first two texts to students:

Texts: “No Irish Need Apply” by John F. Poole (song) 

http://memory.loc.gov/cgi-bin/query/h?ammem/amss:@field(DOCID+@lit(as109730))
 “No Irish Need Apply” by Kathleen O’Neil (song).

http://memory.loc.gov/cgi-bin/query/h?ammem/amss:@field(DOCID+@lit(cw104040))
2.  Allow students time to do an inspectional pre-read, and using a “T-Chart” or some other type of two column graphic organizer, ask them to do the following:

· Individually, have students number lines and stanzas, highlight and make a list of vocabulary terms/words/phrases/etc. that they don’t know, understand, or with which they are not familiar. 

· Monitor their progress for completion.

· When students have completed the task, gather them in groups of 3-4 to compare the words they have chosen. In groups, on chart paper, compile a universal group list of unfamiliar words, and then have them attempt to define as many words as possible using a dictionary, the internet, discussion and any other available sources. 

· When students have completed this task, ask each group to take 1-3 stanzas, and report out on each stanza. Allow other groups to add words that the reporting group may have left out, so there is a complete and collective list of vocabulary and terms. Monitor to ensure that the class has a complete list of terms for the selected stanzas. Do this until both texts have been covered. 

· For homework, ask students to review the texts and the words, and to make notes on their texts for the seminar. 
Pre-Seminar Process Steps:
· Follow “Appendix B: Pre/Post-seminar Generic Script”, OR access a generic script from the National Paideia Center, Located at: http://www.paideia.org/wp-content/uploads/2011/05/seminar_process_script_final.pdf
· Play the song, “No Irish Need Apply” : http://www.youtube.com/watch?v=ipM20JtNuqA 
Seminar:  


Opening Questions
· What phrase or sentence is the most important in each of these two selections? (Round Robin and then open up “why?” to the group after everyone has shared.

Core Questions
· In what ways are these two songs alike? In what ways are they different? 

(Play the song again)

· What would the purpose be in writing and singing these songs? 

· Think about the historical period. How do the lyrics support or contradict your current understanding of the period? 

· How does this song highlight the values or opinions held during this period? 

Closing Question
· How do the ideas or attitudes in these texts relate to today? 
· Post-Seminar Process Steps:

· Follow “Appendix B: Pre/Post-seminar Generic Script (pg 7-8), OR access a generic script from the National Paideia Center, Located at: http://www.paideia.org/wp-content/uploads/2011/05/seminar_process_script_final.pdf
Post-Seminar Content Steps: (Extend application of textual and discussion ideas)
Writing Assignment:
Then, choose one “perspective” and “mode” from the list below and draft a piece of writing as a response to the “No Irish Need Apply” How would this person react to the “No Irish Need Apply?” An Irish man, just arriving in America
· An Irish man, just arriving in America (letter to home or a friend).
· An Irish woman, just arriving in America (letter to home or a friend).
· A business man/woman who has a “No Irish Need Apply” sign in their shop, company, factory, mine, etc. (letter to a friend or business associate, OR a speech delivered at the monthly local business association meeting).
· A police officer called to the scene of a conflict between an Irishman/woman and an employer who won’t hire them (police report).
· A concerned citizen who wittiness this discrimination happening (Letter to a friend, or letter to the editor of a newspaper).
· A newspaper reporter investigating incidents of this discrimination (newspaper article). 
· An Irishman or woman writing their own song on how to deal with this discrimination (lyrics).

· An Army recruiter during the Civil War (letter to a friend or colleague)

· A digital story using one of the above perspectives.

· A “perspective” and “mode” of your choice approved by the instructor. 

To facilitate this assignment:

· As a class, review the lyrics to a third song to generate ideas for this writing assignment: “What Irish Boys Can Do. Answer to “No Irish Need Apply” http://memory.loc.gov/cgi-bin/query/h?ammem/amss:@field(DOCID+@lit(sb40589b)) published by H. De Marsan. 
	Common Core Reading Standards for Literacy in History/Social Studies 9–12 



	Reading: 9-10
	Reading 11-12

	1. Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
	1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole

	2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.
	2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

	4. Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social studies.
	4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10)

	5. Analyze how a text uses structure to emphasize key points or advance an explanation or analysis.
	5. Analyze in detail how a complex primary source is structured, including how key sentences, paragraphs, and larger portions of the text contribute to the whole.

	6. Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they include and emphasize in their respective accounts.
	6. Evaluate authors’ differing points of view on the same historical event or issue by assessing the authors’ claims, reasoning, and evidence.

	9. Compare and contrast treatments of the same 

topic in several primary and secondary sources.


	9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an idea or event, noting discrepancies among sources.


	Common Core Speaking and Listening Standards  for Literacy in History/Social Studies 9–12


	Speaking and Listening 9-10
	Speaking and Listening 11-12

	1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own 

clearly and persuasively.

a. Come to discussions prepared, having read and researched material understudy; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

b. Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed.

c. Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.

d. Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.


	1. Initiate and participate effectively in a range of collaborative discussions (oneon-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, 

texts, and issues, building on others’ ideas and expressing their own clearly and  persuasively.

a. Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well reasoned exchange of ideas.

b. Work with peers to promote civil, democratic discussions and decision making, set clear goals and deadlines, and establish individual roles as needed.

c. Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative perspectives.

d. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an issue; resolve contradictions when possible; and determine what additional information or research is required 

to deepen the investigation or complete the task.

	2. Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally) evaluating the credibility and accuracy of each source. 


	2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of each source and noting any discrepancies among the data.

	3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.


	3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links among ideas, word choice, points of emphasis, and tone used

	4. Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.


	4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such that listeners can follow the line of reasoning, alternative or opposing perspectives are addressed, and the organization, development, substance, and style are appropriate to purpose, audience, and a range of formal and informal tasks.


	Writing Standards for Literacy in History/Social Studies 9-12


	Writing 9-10
	Writing 11-12

	1. Write arguments focused on discipline-specific 

content
	1. Write arguments focused on discipline-specific 

content

	2. Write informative/explanatory texts, including  the narration of historical events, scientific procedures/ experiments, or technical processes
(see CC Standards for specific extension)
	2. Write informative/explanatory texts, including  the narration of historical events, scientific procedures/ experiments, or technical processes
(see CC Standards for specific extension)

	4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
	4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

	10. Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
	10. Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.


	Pennsylvania Secondary Standards, Grades 9-12, US History, World History, Civics and Government History


	8.3 US History

	8.3.9. GRADE 9
	8.3.U.

US HISTORY

1850-PRESENT
	8.3.W.

WORLD HISTORY

1450-PRESENT
	8.3.C.

CIVICS &

GOVERNMENT
	8.3.12. 

GRADE 12

	8.3.9.D.
Interpret how conflict and

cooperation among groups and organizations have

impacted the growth and development of the U.S.

Ethnicity and race

Working conditions

Immigration

Military conflict

Economic stability
	8.3.U.D.

Evaluate how conflict and cooperation among groups and organizations have

influenced the growth and development of the U.S.

Ethnicity and race

Working conditions

Immigration

Military conflict

Economic stability
	Intentionally Blank
	Intentionally Blank
	8.3.12.D.

Evaluate how conflict and cooperation among groups and organizations in the U.S.have influenced the growth and development of the world.

Ethnicity and race

Working conditions

Immigration

Military conflict

Economic stability


	Appendix B: Pre/Post Seminar Generic Script


Pre Seminar Process –Prepare participants to participate in seminar discussion with a version of the following script:

“A Paideia Seminar is a collaborative, intellectual dialogue about a text, facilitated with open-ended questions.“The main purpose of this seminar is to arrive at a fuller understanding of the ideas and values from     ____ (insert text title here) _____, of ourselves, and of each other.
“As the seminar facilitator, I am primarily responsible for asking challenging, open-ended questions, and I will take a variety of notes to keep up with the talk turns and flow of ideas.  I will help move the discussion along in a productive direction by asking follow-up questions based on my notes.

“As participants, I am asking you to work toward the following ground rules: 
· Think deeply about the ideas and values expressed in the dialogue, examining various perspectives with an open mind.
· Listen by looking at the speaker, perhaps taking notes, and not talking while another is talking.
· Speak loudly enough for everyone to hear, asking questions as well as making statements, while looking at others.

· Refer to the text by citing specific page and line numbers and quoting actual passages to support a point of view. 

· Address other respectfully by using others’ names, agreeing/disagreeing constructively and courteously, and making connections to others’ comments. 
· Is there another ground rule that anyone would like to suggest? 
“You do not need to raise your hands in order to speak; rather, you try to stay focused on the main speaker and wait your turn to talk.

“Now, let’s think about how we normally participate in a discussion as a group.  Is there a goal that we can set for ourselves that will help the flow and meaning of the seminar?  For this seminar, I would suggest [Set group goal(s) and display it for all to see.]
“Please consider the list of personal participation goals that I have listed on the board.” [Choose at will]
To speak at least three times        To say “I want to build on …” (in reference to another’s comment)
To refer to the texts in detail        To use the phrase “I agree with…” (in reference to another’s comment)                     

To ask at least two questions    To use the phrase “I disagree with…” (in reference to another’s comment)
To speak out of uncertainty          To say “I have a question about…”
“Is there one goal that is a particular challenge for you personally?  Will you choose ____ goal(s) from the list and commit to achieving it during the discussion we are about to have? Please write down your personal goal(s).”

~Begin Seminar Plan and Questions here~
Post Seminar Generic Script

Post-Seminar Process – Assess individual and group participation in seminar discussion with an 

appropriate version of the following script:
“Thank you for your focused and thoughtful participation in our seminar.”

“As part of the post-seminar process, I would first like to ask you to take a few minutes to reflect on your relative success in meeting the personal process goal you set prior to beginning the discussion.  Please review the goal you set for yourself and reflect in writing to what extent you met the goal.  In addition, note why you think you performed as you did.” (Pause for reflection.)

“Would several volunteers please share your self-assessment and reflection…?” (Share)

“Now I would like us to talk together about how we did in relation to the group process goal we set for ourselves” (Restate group goal here).

 “On a scale of one to ten, ten being perfect, how would you say we did?  Why?” (Pause for discussion.)

“As always, our goal is continuous improvement: both as individual seminar participants and as citizens.  Thanks again for your participation.”
Appendix A: Applicable Standards—Common Core and Pa. Us History—for “No Irish Need Apply”
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