Interpretation of Pennsylvania SAS Content Standards 

For Students with the Significant Cognitive Disabilities

Content Area: Reading                         
 
Grade Level: 8
Content Standard: 1.1.8.D Demonstrate comprehension/understanding before reading, during reading, and after reading on grade level 



texts through strategies such as comparing and contrasting texts, describing context, anaylzying positions 



and arguments, and citing evidence in text.
PASA Anchor:  R7&8.AA.1&2.4 
PASA linked to PSSA Anchor(s): R7&8.AA.1&2.4
Grade Level PSSA Anchor/Eligible Content:  R8.A.2 Understand nonfiction appropriate to grade level.  R8.A.2.4 Identify and explain 






main ideas and details.  R8.A.2.4 Identify and/or explain stated or implied main 







ideas and relevant supporting details from text.  
	Webb’s Depth of Knowledge (Cognitive Demand)

	 FORMCHECKBOX 
 1 – Recall


X  2 – Application of Skill/Concept
	 FORMCHECKBOX 
 3 – Strategic Thinking
 FORMCHECKBOX 
 4 – Extended Thinking


Big Idea:  Comprehension requires and enhances critical thinking and is constructed through the intentional interaction between reader 

and text.
Essential Questions: How does interaction with text provoke thinking and response?    
	Prioritization 

	 FORMCHECKBOX 
 Skill is assessed in the general assessment 
 FORMCHECKBOX 
 Skill is assessed in the alternate assessment
 FORMCHECKBOX 
 Skill is required for future learning in the content area


 FORMCHECKBOX 
 Needed in next age/appropriate environment

 FORMCHECKBOX 
 Required for instructional activities in a variety of practice communities
 FORMCHECKBOX 
 Lesson plan available in SAS Voluntary Model Curriculum



Example of General Education Instructional Activity: 
STUDENT OBJECTIVES:

Students will determine the main idea and supporting details

Students will differentiate between the main idea and supporting details
 
INSTRUCTION AND ACTIVITIES:
1. Distribute a selected cause and effect nonfiction article (e.g. “Gorillas in Crisis”) and fishbone map template. Have students preview the article by reading the introductory paragraph and the concluding paragraph aloud in small groups. (The purpose of this activity is for students to predict what the author identifies as key issues. After reading, ask students to share their predictions and list them on the board.)

2. Display the fishbone map template. Introduce the fishbone map as a type of semantic web that highlights relationships among ideas. (Since the text structure of the article is cause-effect, the fishbone map is an appropriate choice.) Explain and point out features of the fishbone map, showing how main ideas stem from the root cause, which in turn points to the effect.
3. After reading the first and last paragraph, ask students, "How can we sum up the nature of the problem? What will happen if there is no change?" List the students' responses as the effect on the fishbone map.

4. Model using a think-aloud to analyze the first paragraph of "Gorillas in Crisis" article. For example, a think-aloud of “Gorillas in Crisis” might be as follows:

· "Listen to how I think aloud as we read this first paragraph. Based on the introductory paragraph, I expect it to address one aspect of the gorilla crisis."
· Read the first paragraph aloud (or have a student read it aloud).
· Think aloud: "I wonder what aspect of the gorilla crisis this paragraph addresses."

· On the board, chart paper, or projector, jot down a list of details from the first paragraph in your own words, such as "Africans eat bush meat because it is a cheap source of protein; as the population grows, more gorillas are killed to feed more people." 

· Show students how to identify the pattern of details that leads to the main idea. (In this case, most of the sentences relate to how Africans kill gorillas for food, so that should go on the fishbone map as Main Idea 1.) 
· Ask students for suggestions on phrasing the main idea and the supporting details and add them to their fishbone maps. Be sure students take note of the main and supporting details on their own copies as you write them.
· Omit any ideas that were interesting, but not essential to the main idea that Africans kill gorillas for food. (Omissions include traveling to the nearby bush, the cost of ammunition and gun rental, and the raising of chickens and goats.)

· Emphasize the goal, which is to state the author's main idea succinctly using your own words.

5. Transition to partner work, using the think-share-pair strategy. Have pairs of students read paragraph 2 and analyze the paragraph using the process you just modeled and described. Circulate and assist students as they read, highlight details, and complete the Main Idea 2 section of the fishbone map.
6. Have several pairs of students share their main ideas and supporting details for paragraph 2 on the fishbone map displayed on the board, chart paper, or projector.
7. Point out that the fishbone map shows how the two paragraphs relate to the root cause and to each other, since they are joined at the "spine" of the fish.
8. Refer students to their fishbone maps, with Main Ideas 1 and 2 completed. Check for understanding by having students explain how they arrived at the main idea for each paragraph (e.g., by noting details, looking for patterns, and using their own words).
9. Working individually, have students read the rest of the article. Direct students to determine main ideas and supporting details and fill them in on the fishbone map. 
10. Using the Fishbone Map Rubric below, provide feedback to students on a 1-4 scale.

	1 = few details and main ideas
	2 = some details and main ideas
	3 = many details and main ideas
	4 = all details and main ideas

	
	
	
	


11. Closure: With a partner, instruct students to share their completed fishbone maps and compare ways in which each of the main ideas is connected to the other main ideas.
FORMATIVE ASSESSMENT

· Think-Pair-Share

· Review what they learned (step 8)

· Completed fishbone map scored using Fishbone Map Rubric
	General Instructional Format
	Formative Assessment Options 

	 FORMCHECKBOX 
 Cooperative learning
 FORMCHECKBOX 
 Project based

 FORMCHECKBOX 
 Performance event/task

 FORMCHECKBOX 
 Note-taking
 FORMCHECKBOX 
 Presentation
 FORMCHECKBOX 
 Direct Instruction (I do, We do, You do)
 FORMCHECKBOX 
Indirect Instruction
 FORMCHECKBOX 
Other:       
	 FORMCHECKBOX 
 Observation with Data Collection

 FORMCHECKBOX 
 Random Reporter


 FORMCHECKBOX 
 Ticket out the door


 FORMCHECKBOX 
 Think Pair Share

 FORMCHECKBOX 
 Student work sample


 FORMCHECKBOX 
 Video tape

 FORMCHECKBOX 
 Multiple choice Item


 FORMCHECKBOX 
 Open response Item


 FORMCHECKBOX 
 Item Other: rubric


Access to the Instructional Activity for Students at Different Communication Levels

Symbolic 
Instruction: 
STUDENT OBJECTIVES:

Students will determine the main idea and supporting details

Students will differentiate between the main idea and supporting details
 
INSTRUCTION AND ACTIVITIES:
1. Distribute a selected cause and effect nonfiction article (e.g. “Gorillas in Crisis”) in supported text with pictures format and a fishbone map template. Have students preview the article by reading the introductory paragraph and the concluding paragraph aloud in small groups.  Students may use a visual reader, individual scanner, or PDA for individual words, as needed. (The purpose of this activity is for students to predict what the author identifies as key issues. After reading, ask students to share their predictions and list them on the board.)

2. Display the fishbone map template. Introduce the fishbone map as a type of semantic web that highlights relationships among ideas. (Since the text structure of the article is cause-effect, the fishbone map is an appropriate choice.) Explain and point out features of the fishbone map, showing how main ideas stem from the root cause, which in turn points to the effect.
3. After reading the first and last paragraph, ask students, "How can we sum up the nature of the problem? What will happen if there is no change?" (Students may use sign language, augmentative devices, or picture cards.)  List the students' responses as the effect on the fishbone map.

4. Model using a think-aloud to analyze the first paragraph of "Gorillas in Crisis" article. For example, a think-aloud of “Gorillas in Crisis” might be as follows:

· "Listen to how I think aloud as we read this first paragraph. Based on the introductory paragraph, I expect it to address one aspect of the gorilla crisis."
· Read the first paragraph aloud (or have a student read it aloud).
· Think aloud: "I wonder what aspect of the gorilla crisis this paragraph addresses."

· On the board, chart paper, or projector, jot down a list of details from the first paragraph in your own words, such as "Africans eat bush meat because it is a cheap source of protein; as the population grows, more gorillas are killed to feed more people." 

· Show students how to identify the pattern of details that leads to the main idea. (In this case, most of the sentences relate to how Africans kill gorillas for food, so that should go on the fishbone map as Main Idea 1.) 
· Ask students for suggestions on phrasing the main idea and the supporting details and add them to their fishbone maps. Provide guided notes of the main ideas and supporting details for students to complete as you write them.  
· Omit any ideas that were interesting, but not essential to the main idea that Africans kill gorillas for food. (Omissions include traveling to the nearby bush, the cost of ammunition and gun rental, and the raising of chickens and goats.)

· Emphasize the goal, which is to state the author's main idea succinctly using your own words.

5. Transition to partner work, using the think-share-pair strategy. Provide students with word, phrase, and sentence cards containing main ideas and supporting details. Have pairs of students read paragraph 2 and analyze the paragraph using the process you just modeled and described. Direct students to place main idea and supporting detail cards appropriately on their fishbone maps. Circulate and assist students as they read, highlight details, and complete the Main Idea 2 section of the fishbone map.
6. Have several pairs of students share their main ideas and supporting details for paragraph 2 on the fishbone map displayed on the board, chart paper, or projector. (Students may use sign language, augmentative devices, or picture cards.) 
7. Point out that the fishbone map shows how the two paragraphs relate to the root cause and to each other, since they are joined at the "spine" of the fish.
8. Refer students to their fishbone maps, with Main Ideas 1 and 2 completed. Check for understanding by having students explain how they arrived at the main idea for each paragraph (e.g., by noting details, looking for patterns, and using their own words). (Students may use sign language, augmentative devices, or picture cards.) 
9. Working individually, have students read the rest of the article using supported text with pictures, visual reader, individual scanner, or PDA, as needed. Direct students to determine main ideas and supporting details and fill them in on the fishbone map by placing main idea and supporting detail cards appropriately on their fishbone maps.
10. Using the Fishbone Map Rubric below, provide feedback to students on a 1-4 scale.

	1 = few details and main ideas
	2 = some details and main ideas
	3 = many details and main ideas
	4 = all details and main ideas

	
	
	
	


11. Closure: With a partner, instruct students to share their completed fishbone maps and compare ways in which each of the main ideas is connected to the other main ideas. (Students may use sign language, augmentative devices, or picture cards.) 
FORMATIVE ASSESSMENT

· Think-Pair-Share

· Review what they learned (step 8)

· Completed fishbone map scored using Fishbone Map Rubric
Emerging Symbolic 

Instruction: 
STUDENT OBJECTIVES:

Students will determine the main idea and supporting details

Students will differentiate between the main idea and supporting details
 
INSTRUCTION AND ACTIVITIES:
1. Distribute a selected cause and effect nonfiction article (e.g. “Gorillas in Crisis”) in extensively modified text in picture/symbol format with objects and a modified fishbone map template (modified by reducing the number of main ideas and supporting details indicated by puffy paint or highlighters). Using an augmentative communication device or pre-recorded article, have students preview the article’s introductory paragraph and the concluding paragraph in small groups. (The purpose of this activity is for students to predict what the author identifies as key issues. After reading, ask students to share their predictions and list them on the board.)

2. Display the fishbone map template. Introduce the fishbone map as a type of semantic web that highlights relationships among ideas. (Since the text structure of the article is cause-effect, the fishbone map is an appropriate choice.) Explain and point out features of the fishbone map, showing how main ideas stem from the root cause, which in turn points to the effect.
3. After reading the first and last paragraph, ask students, "How can we sum up the nature of the problem? What will happen if there is no change?" (Students may use an augmentative communication device, gestures, symbols, picture cards, or objects.) List the students' responses as the effect on the fishbone map.

4. Model using a think-aloud to analyze the first paragraph of "Gorillas in Crisis" article. For example, a think-aloud of “Gorillas in Crisis” might be as follows:

· "Listen to how I think aloud as we read this first paragraph. Based on the introductory paragraph, I expect it to address one aspect of the gorilla crisis."
· Read the first paragraph aloud (or have a student read it aloud).
· Think aloud: "I wonder what aspect of the gorilla crisis this paragraph addresses."

· On the board, chart paper, or projector, jot down a list of details from the first paragraph in your own words, such as "Africans eat bush meat because it is a cheap source of protein; as the population grows, more gorillas are killed to feed more people." Provide student with pictures, symbols, and objects to represent key details. 

· Show students how to identify the pattern of details that leads to the main idea. (In this case, most of the sentences relate to how Africans kill gorillas for food, so that should go on the fishbone map as Main Idea 1.) 

· Ask students for suggestions on phrasing the main idea and the supporting details and add them to their fishbone maps. Provide pictures, symbols, and objects to represent key details for students to place on their fishbone maps as you write them.  
· Omit any ideas that were interesting, but not essential to the main idea that Africans kill gorillas for food. (Omissions include traveling to the nearby bush, the cost of ammunition and gun rental, and the raising of chickens and goats.)

· Emphasize the goal, which is to state the author's main idea succinctly using your own words.

5. Transition to partner work, using the think-share-pair strategy. Provide students with pictures, symbols, and objects to represent main ideas and supporting details. Have pairs of students read paragraph 2 and analyze the paragraph using the process you just modeled and described. Direct students to place main idea and supporting detail pictures/symbols/objects appropriately on their fishbone maps. Circulate and assist students as they complete the Main Idea 2 section of the fishbone map.
6. Have several pairs of students share their main ideas and supporting details for paragraph 2 on the fishbone map displayed on the board, chart paper, or projector. (Students may use an augmentative communication device, gestures, symbols, picture cards, or objects.)
7. Point out that the fishbone map shows how the two paragraphs relate to the root cause and to each other, since they are joined at the "spine" of the fish.
8. Refer students to their fishbone maps, with Main Ideas 1 and 2 completed. Check for understanding by having students explain how they arrived at the main idea for each paragraph (e.g., by noting details, looking for patterns, and using their own words). (Students may use an augmentative communication device, gestures, symbols, picture cards, or objects.)
9. Working individually, have students read the rest of the extensively modified text in picture/symbol format with objects. Direct students to determine main ideas and supporting details and fill them in on the fishbone map by placing main idea and supporting detail pictures/symbols/objects appropriately on their fishbone maps.
10. Using the Fishbone Map Rubric below, provide feedback to students on a 1-4 scale.

	1 = few details and main ideas
	2 = some details and main ideas
	3 = many details and main ideas
	4 = all details and main ideas

	
	
	
	


11. Closure: With a partner, instruct students to share their completed fishbone maps and compare ways in which each of the main ideas is connected to the other main ideas. (Students may use an augmentative communication device, gestures, symbols, picture cards, or objects.)
FORMATIVE ASSESSMENT

· Think-Pair-Share

· Review what they learned (step 8)

· Completed fishbone map scored using Fishbone Map Rubric
Pre-Symbolic 

Instruction: 
STUDENT OBJECTIVES:

Students will determine the main idea and supporting details

Students will differentiate between the main idea and supporting details
 
INSTRUCTION AND ACTIVITIES:
1. Distribute a selected cause and effect nonfiction article (e.g. “Gorillas in Crisis”) in extensively modified text supported by pictures, photographs, objects, tactile cues, and symbols. Provide students with a cutout posterboard fish on which three bowls are Velcroed (head, body, and tail). (These bowls will represent main ideas, and students will place objects representing supporting details into these bowls.) Using a pre-recorded article, have students preview the article’s introductory paragraph and the concluding paragraph in small groups. (The purpose of this activity is for students to predict what the author identifies as key issues. After reading, ask students to share their predictions and list them on the board.)

2. Display the fishbone map template. Introduce the fishbone map as a type of semantic web that highlights relationships among ideas. (Since the text structure of the article is cause-effect, the fishbone map is an appropriate choice.) Explain and point out features of the fish posterboard, explaining that one bowl will be for the introduction (done as a whole class), one will be for the pair activity, and one will be for an individual activity. 

3. After reading the first and last paragraph, ask students, "How can we sum up the nature of the problem? What will happen if there is no change?" (Students may use an object or tactile cue to indicate their answers.) List the students' responses as the effect on the fishbone map.

4. Model using a think-aloud to analyze the first paragraph of "Gorillas in Crisis" article. For example, a think-aloud of “Gorillas in Crisis” might be as follows:

· "Listen to how I think aloud as we read this first paragraph. Based on the introductory paragraph, I expect it to address one aspect of the gorilla crisis."
· Read the first paragraph aloud (or have a student read it aloud).
· Think aloud: "I wonder what aspect of the gorilla crisis this paragraph addresses."

· On the board, chart paper, or projector, jot down a list of details from the first paragraph in your own words, such as "Africans eat bush meat because it is a cheap source of protein; as the population grows, more gorillas are killed to feed more people." Provide student with objects and tactile cues to represent key details. 

· Show students how to identify the pattern of details that leads to the main idea. (In this case, most of the sentences relate to how Africans kill gorillas for food, so that should go on the fishbone map as Main Idea 1.) 

· Ask students to select an object or tactile cue to represent the main idea of the first paragraph and place it in the first bowl. Direct students to place supporting detail objects appropriately into that bowl as you write them.  
· Omit any ideas that were interesting, but not essential to the main idea that Africans kill gorillas for food. (Omissions include traveling to the nearby bush, the cost of ammunition and gun rental, and the raising of chickens and goats.)

· Emphasize the goal, which is to state the author's main idea succinctly using objects.

5. Transition to partner work, using the think-share-pair strategy. Provide students with objects and tactile cues to represent main ideas and supporting details. Have pairs of students read paragraph 2 and analyze the paragraph using the process you just modeled and described. Direct students to label the second bowl with an object/tactile cue representing the main idea and place supporting detail objects appropriately into that bowl. Circulate and assist students as they complete the Main Idea 2 section of the fishbone map.
6. Have several pairs of students share their main ideas and supporting details for paragraph 2 on the fishbone map displayed on the board, chart paper, or projector. (Students may use an object or tactile cue to indicate their answers.)
7. Point out that the fishbone map shows how the two paragraphs relate to the root cause and to each other, since they are joined at the "spine" of the fish.
8. Refer students to their fish bowls, with Main Ideas 1 and 2 completed. Check for understanding by having students retrieve the main idea object and the supporting detail objects from the bowls when prompted. (Students may use an object or tactile cue to indicate their answers.)
9. Working individually, have students read the rest of the extensively modified text supported by pictures, photographs, objects, tactile cues, and symbols. Direct students to determine main ideas and supporting details and place objects representing those concepts into the third bowl. 
10. Using the Fishbone Map Rubric below, provide feedback to students on a 1-4 scale.

	1 = few details and main ideas
	2 = some details and main ideas
	3 = many details and main ideas
	4 = all details and main ideas

	
	
	
	


11. Closure: With a partner, instruct students to share their completed fish bowls and compare ways in which each of the main ideas is connected to the other main ideas. (Students may use an object or tactile cue to indicate their answers.)
FORMATIVE ASSESSMENT

· Think-Pair-Share

· Review what they learned (step 8)

· Completed fish bowls scored using Fishbone Map Rubric
	Webb’s Depth of Knowledge (Cognitive Demand)

	 FORMCHECKBOX 
 1 – Recall


X  2 – Application of Skill/Concept
	 FORMCHECKBOX 
 3 – Strategic Thinking
 FORMCHECKBOX 
 4 – Extended Thinking


